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Abstract: The Purpose of this study was to examine how strategic management influences students' academic
achievement in Public secondary schools in Rwanda, with a particular emphasis on the Bugesera District. The
research was grounded in Strategic management Theory and Academic performance Theory. Descriptive research
design was employed to facilitate data collection. The study population included students, teachers, school head
teachers, and parents. A Total 270 respondents was involved, comprising 45 head teachers, 225 current teachers from
Public secondary schools in Bugesera District, Rwanda. Participants was selected through a combination of random
and purposive sampling techniques. The results show an extremely strong and statistically significant positive
correlation between strategic management practices and academic performance in Public secondary schools in
Rwanda. The Pearson correlation coefficient (r = 0.941) indicates an almost perfect positive relationship, suggesting
that schools that effectively implement strategic managemen practices achieve significantly higher academic
outcomes. The results presented provide insights from the regression analysis examining the impact of strategic
management practices on academic performance in Public secondary schools in Rwanda. The R value (0.941)
indicates a very strong correlation between the independent variable (strategic management practices) and the
dependent variable (academic performance). This suggests that strategic management practices are closely
associated with improvements in students’ academic outcomes. The R Square value (0.885) shows that approximately
88.5% of variance in academic performance can be clarified by strategic management practices. Schools that
regularly conduct performance reviews, apply SWOT analysis, and use academic data to guide strategic decisions
tend to achieve higher learning outcomes. Continuous performance monitoring allows schools to identify gaps in
instruction, adjust strategies, and allocate resources more effectively. This includes formulating clear guidelines for
performance analysis, stakeholder participation, and leadership development across all public secondary schools.
The Rwanda Basic Education Board should design and implement professional training programs for teachers and
head teachers focusing on strategic management. leadership, and resource planning.

Keywords: Strategic Management, Academic Performance, school management, secondary school.

1. INTRODUCTION

Academic performance is an issue of concern in Rwanda hence in Bugesera district there is a need of equipping school
management staff with strategic management with managerial skills through formal and continuous training (MINEDUC,
2016). The education sector in Rwanda has achieved significant progress in enhancing the quality of education (Muvunyi,
2023). The secondary school level is recognized as a crucial foundation of the country , as Rwanda education system have
a fundamental importance in facilitating with the necessary skills to enhance their intellectual flexibility.

School performance has become a major focus in today’s society, as it significantly influences parents’ decisions on where
to enroll their children. Schools that demonstrate strong academic results, employ qualified staff, have well-developed
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infrastructure, and possess solid financial resources are more likely to attract students. Learners in such institutions often
take pride in being part of them (Muvunyi, 2023). These schools typically exhibit effective management of academic
programs, consistent use of assessments and evaluations, high levels of discipline, efficient communication, and a
supportive

Education plays a central role in Rwanda’s social and economic transformation. Over the last three decades, the country
has continuously advanced in making education more accessible, equitable, and of higher quality. To align the education
system with the national goal of building a knowledge-based economy, Rwanda adopted a competence-based curriculum.
As part of this reform, national examinations are conducted at the end of each learning cycle—Primary Six, Senior Three,
Senior Six for general education, Level Five for TVET programs, and Year Three for Teacher Training Colleges (TTCs).
These assessments are intended to measure the level at which learners achieve the expected competencies and to guide
policy decisions and system management (NESA, 2023).

Table 1: General Pass Rate in Ordinary Level National Examinations

Candidates 2019 2021 2022

Number % Number % Number %
Registered candidates 115,414 100 122,536 100 127,589 100
Sat for all exams 114,426 99.1 121,626 99.3 127,078 99.6
Passed 99,122 86.6 105,008 86.3 108,566 85.4

Source: NESA, 2023

The results in Table 1. show a stable trend in pass rates over the three years. In 2019, the pass rate was 86.6%, which slightly
dropped to 86.3% in 2021 and further decreased to 85.4% in 2022. Although the number of registered candidates and those
who completed all examinations steadily increased during this period, the overall pass rates remained relatively consistent,
revealing a gradual decline in students’ learning outcomes. As shown in Table 2 the overall performance of Senior Six
candidates fluctuated over the three assessment years. The pass rate was high in 2019 at 89.5%, then dropped to 85.3% in
2021. However, 2022 recorded a substantial improvement, with the pass rate rising to 94.6%. These results demonstrate a
marked enhancement in learners’ performance at Advanced Level, particularly in 2022.

School are seen performing better than others with the same schools locations ,the same opportunities , same school’s
curriculum , teachers qualification ,the parents engagements and involvements in terms of academic performance, academic
entry grades , students behaviors teacher behaviour at school, infrastructural development, financial stability, Students’
academic performance remains a concern despite various interventions by the Government of Rwanda, such as the provision
of capitation grants, distribution of learning materials, and construction of classrooms, staffing in terms of capacity building
(MINEDUC, 2016).The majority of Students in Bugesera district have been performing poorly over the last three years. In
the past three years academic performance in the schools has been deteriorating while a few Students excel in their
examinations, the majority perform poorly (Bugesera, 2023).

Table 2: General Pass Rate for All National Examinable Subjects at Advanced Level (Senior Six)

Candidates 2019 2021 2022

Number % Number % Number %
Registered candidates 50,576 100 47,638 100 47,606 100
Sat for all exams 46,861 98.6 47,399 99.5 47,379 99.6
Passed 41,944 89.5 40,435 85.3 44,818 94.6

Source: NESA, 2023

Despite the interventions highlighted by the Ministry of Education, some secondary schools in Bugesera District continue
to struggle with low academic performance compared to those in other districts within the Eastern Province. This has led
the researcher to consider several possible contributing factors, including weak strategic management practices , ineffective
school management procedures, unsuitable leadership styles among school administrators and headteachers, insufficient
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teacher qualifications, limited parental involvement, low teacher motivation, and inadequate teaching and learning resources
all of which may hinder school performance. Therefore, researcher decided to carry out a study of assessing the impact of
strategic management on students’ academic performance in public secondary schools in Rwanda, specifically, Bugesera
district, Rwanda.

1.1 Purpose of Study

To investigate the influence of strategic managements on academic performance in Public secondary schools in Bugesera
District, Rwanda.

1.2 Objective of the Study

i. To assess the influence of performance strategic analysis on the academic performance in Public secondary schools in
Rwanda.

ii. To assess the influence of stakeholders participations on academic performance in Public secondary schools in Rwanda.

ili. To establish the influence of resources allocation in school planning on academic performance in Public secondary
schools in Rwanda.

iv. To assess the influence of leadership skills in school strategic implementation on academic performance in Public
secondary schools in Rwanda.

2. LITERATURE REVIEW

This chapter have theoretical framework, empirical literature, identifiable research gap that guide to carry out this study. It
also included the conceptual framework that explains the relationship between two variables diagrammatically and the
summary

This chapter have theoretical framework, empirical literature, identifiable research gap that guide to carry out this study. It
also included the conceptual framework that explains the relationship between two variables diagrammatically and the
summary.

2.1 Strategic management practices

School strategic management practices refer to the specific actions and processes that school leaders and stakeholders
undertake to have sure planning, implementations and monitoring of school strategies aimed at improving educational
quality and organizational performance. These practices provide a systematic way to have a clear goal, mission and vision
and activities with both internal capacities and external expectations (Bryson, 2022). Effective strategic management
practices enable schools to operate efficiently, respond to change proactively, and achieve continuous improvement.

Strategic planning helps schools prioritize initiatives such as curriculum development, teacher training, and infrastructure
investment (Wheelen et al., 2022). A well-structured school strategic plan guides decision-making and ensures that all
school activities are aligned with the overarching educational objectives.

Another important practice is stakeholder engagement and participatory leadership. Effective school strategic management
requires the active involvement of teachers, students, parents, school management committees, and local communities in
decision-making processes. This inclusive approach fosters a sense of ownership and accountability among stakeholders
(David, David, & David, 2023). Regular consultations, school meetings, and feedback mechanisms are essential tools for
engaging stakeholders meaningfully.

Monitoring and evaluation (M&E) is also a critical component of school strategic management practices. Schools must
establish clear indicators of success, collect data regularly, and assess the effectiveness of implemented strategies. This
allows school leaders to identify what is working, what needs improvement, and to make data-informed decisions.
Continuous monitoring ensures that the school remains on track and adapts swiftly to changing conditions or emerging
challenges (Hill, Jones, & Schilling, 2021).

2.2 Academic performance

Students’ academic performance refers to the level of achievement or proficiency that learners demonstrate in their
educational pursuits, often measured through assessments such as tests, examinations, assignments, and continuous
assessments. It is a key indicator of educational success and reflects how well students have acquired the knowledge, skills,
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and competencies outlined in the curriculum (Alotaibi, 2021). Academic performance is influenced by various interrelated
factors including cognitive ability, learning environment, teaching strategies, parental support, and student motivation.

Accessibility of instructional materials, teacher qualifications, and classroom management significantly impact how well
students understand and retain content. Schools that promote active learning, continuous assessment, and student-centered
pedagogy often record better academic results (Kpolovie, 2022). Additionally, when schools provide a safe and supportive
learning environment, students are more likely to attend regularly and engage positively with academic tasks. When parents
are actively involved in their children’s education—by supporting homework, attending school meetings, or communicating
with teachers—students tend to be more motivated and perform better academically. This support provides emotional
stability and reinforces the value of education (Ngussa & Mbuti, 2020). Schools that foster strong partnerships with parents
and communities(Ngussa & Mbuti, 2020).

Student-related factors such as motivation, time management, self-discipline, and attitude towards learning also have
importance to the academic achievements. Learners who are motivated, set academic goals, and practice good study (Y1ldiz,
2023). Emotional and mental well-being also affect performance, as stress, anxiety, and lack of confidence can hinder
concentration and reduce academic effectiveness.

2.3 Performance strategic analysis and the academic performance

Performance strategic analysis involves evaluating internal and external factors that influence institutional outcomes to
formulate and implement strategies that enhance academic performance. In the education sector, this approach is
increasingly applied to assess how schools align their goals, resources, and teaching strategies to achieve better academic
outcomes. According to Bryson (2018), strategic analysis enables educational institutions to set realistic goals, anticipate
challenges, and effectively allocate resources.

The relationship between strategic planning and students’ academic performance (Mutegi et al. (2020). The findings showed
that schools that implemented performance-based strategic planning recorded higher academic achievement than those
without formal strategies. The study highlighted the importance of stakeholder involvement, resource alignment, and
monitoring frameworks as key drivers of successful performance strategies.

In a study conducted by Ayiro and Sang (2011), the use of SWOT analysis was found to improve school performance by
helping management identify priority areas for improvement. The research was based in Public secondary schools in western
Kenya and concluded that schools which regularly used SWOT analysis in strategic planning had more effective resource
management and better examination results compared to those that did not. Kaplan and Norton’s (1996) balanced scorecard
model has also been applied in educational settings to evaluate and enhance academic performance. A case study by Njeru
(2019) in Nairobi County revealed that the balanced scorecard helped school leaders link performance metrics with school
objectives, particularly in monitoring teaching effectiveness and student progress. The findings showed that academic
performance improved in schools that tracked multiple dimensions of performance including learning outcomes, financial
management, and staff development.

2.4 Stakeholders participations and academic performance

According to Epstein (2011), involving multiple stakeholders enhances accountability, resource mobilization, and shared
responsibility, leading to improved academic performance. Strategic participation fosters an environment where learners
receive both academic and psychosocial support.

Nyarko (2011) in Ghana aimed to assess the effect of parental involvement on students’ achievements in senior high schools.
The objective was to assess how parental support in homework, attendance at school meetings, and communication with
teachers affect students’ learning outcomes. The study found that students whose parents participate in their kids
performance, achieved significantly better academic results, especially in mathematics and English.

Abidha et al. (2014) explored the contribution of School Management Committees (SMCs) to academic performance in
public primary schools in Kenya. The objective was to determine how the roles of SMCs in decision-making, monitoring,
and financial management impacted student outcomes. Findings showed that schools with active and trained SMCs recorded
improved performance in national examinations due to enhanced accountability and school planning.
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The objective was to assess the correlation between teacher leadership and academic outcomes. Findings revealed that
shared leadership, including teachers in decision-making and curriculum planning, had a positive impact on student
achievement through improved instructional practices. Amada et al. (2018) conducted research in Nepal to analyze how
community participation in school activities influenced educational quality and learning outcomes. The purpose was to
assess the importance of schools-community partnerships in enhancing performance. Results indicated that community
involvement in school infrastructure improvement, extracurricular activities, and student motivation programs significantly
contributed to better attendance and academic results.

Mager and Nowak (2012) explored the role decision-making on school academic activities across several European
countries. Their objective was to determine how students’ engagement in governance structures influenced their motivation
and academic success. The findings demonstrated that students who participated in school councils and policy discussions
felt more responsible and performed better academically due to a sense of ownership in their learning environment.

2.5 Resources allocation in school planning and academic performance

Effective allocations resources directly influences teaching quality, student learning environments, and overall academic
outcomes. Strategic planning that aligns resource distribution with school objectives has been widely studied as a
determinant of performance in education (Odden &Picus,2014),

Ngware et al. (2006) in Kenya aimed to examine how the allocation of financial resources in secondary schools affects
academic performance. The objective was to determine the relationship between school budgets and student outcomes in
national examinations. The findings revealed that schools with higher investment in teaching and learning materials, teacher
incentives, and infrastructure had better academic performance compared to underfunded schools. Chaudhury et al. (2006)
conducted a study across multiple developing countries, including Uganda and India, to assess the effect of teacher
availability on student outcomes. The objective was to evaluate how the allocation of human resources, particularly qualified
teachers, affected academic learning the research revealed that strong correlation of low teachers student ratios and
improved learning outcomes, highlighting that optimal staffing is essential for effective learning.

In Rwanda, Ndayambaje and Orodho (2014) examined the resource availability and performance in Public secondary
schools in Rwanda. Their objective was to assess how teaching and learning materials such as textbooks, laboratory
equipment, and classroom space affected performance in national exams. The study found that resource-rich schools
consistently outperformed poorly resourced ones, especially in science and mathematics subjects.

2.6 Leadership styles and training in strategic implementation and academic performance

Leadership style plays a critical role in the effective implementation of school strategies, which in turn influences academic
performance. Strategic leadership involves aligning vision, planning, resource management, and stakeholder engagement
toward achieving school goals.

Hallinger and Murphy (1985) introduced and tested the instructional leadership model, emphasizing the principal’s role in
defining academic goals, managing the curriculum, and promoting teaching quality. The study aimed to examine how
instructional leadership affects strategic implementation and student performance. Results showed that schools led by strong
instructional leaders experienced more focused planning, higher teacher accountability, and increased academic
achievement.

Ngugi (2017) in Kenyan Public secondary schools in explored the democratic leadership’s style on strategy implementation
and academic performance. Findings revealed that democratic leadership enhanced staff morale, promoted transparency,
and led to improved academic results due to collective ownership of school goals.

Bush and Glover (2003) investigated the impact of autocratic leadership in South African schools. The objective was to
assess whether directive leadership could improve academic performance in low-performing schools. While findings
showed that autocratic leadership could lead to short-term compliance and order, it often suppressed innovation and teacher
autonomy, negatively affecting long-term academic progress.
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2.7 Strategic management Theory

Strategic management Theory, particularly as formulated by Chandler (1962), emphasizes that “structure follows strategy,”
meaning that the structure and outcomes of an organization are a direct result of the strategies it adopts. The theory focuses
on how institutions set goals, develop strategies, allocate resources, and monitor performance to remain competitive and
effective. In educational settings, this implies that schools that strategically plan and implement goals are more likely to
achieve desirable academic outcomes.This theory is relevant to the current study because it provides a framework for
assessing how Public secondary schools in set academic targets, allocate resources, and monitor progress. For example,
schools that engage in strategic planning may perform better academically because they align their resources and operations
with clearly defined goals. In this context, the study can explore how schools that effectively apply strategic management
practices like involving staff in decision-making, setting long-term goals, and conducting regular reviews differ in academic
performance from those that do not. The theory thus provides the foundation for evaluating how strategic actions lead to
measurable performance outcomes, such as student grades, attendance, or national exam results.

2.8 Academic performance theory

Academic performance theory emphasizes that students' achievement is not only the result of individual effort, but also a
product of institutional practices and learning environments. According to Tinto (1993), academic performance is
significantly influenced by the extent to which educational institutions provide structured support systems, clear goals, and
a conducive learning environment. This supports the current study by providing a theoretical foundation for examining how
strategic management through structured planning, goal setting, and evaluation contributes to improved academic outcomes
in Public secondary schools in.

Leithwood ef al. (2006) argue that school leadership is a key factor in improving academic performance, particularly when
it is strategic and instructional in nature. They suggest that leaders who focus on setting clear academic goals, supporting
teachers, and allocating resources effectively have a measurable impact on student outcomes. This aligns directly with the
study’s objective of assessing how school leaders in Bugesera District implement strategic management practices and how
these practices influence student academic achievement, showing the relevance and application of the theory to real school
environments.

In Public secondary schools in, where resource constraints and performance gaps are common, academic performance
theory supports the view that well-implemented strategic management practices act as a lever for improvement. As Harris
and Chapman (2002) note, schools facing challenging circumstances can overcome barriers through effective leadership
and strategic intervention. This reinforces the significance of the study in the Bugesera District, as it investigates whether
strategic management is being used effectively to improve academic performance in a context that demands innovative and
purposeful school leadership.

2.9. Conceptual framework

A conceptual framework is a visual portrayal of variables that interact with one another as seen by the researcher prior to
conducting an empirical investigation to show their relationships 1 figure2.ldemonstrates the association of variables.
Figure 2.1 illustrates the relationship between the study’s independent and dependent variables as organized in the
conceptual framework. This framework clarifies the purpose of the research by emphasizing academic performance in
public secondary schools in Rwanda and guiding the researcher to focus on the key variables under investigation. The study
identifies two main categories of variables: the dependent variable and the independent variables. Academic performance
is also the dependent variable. Strategic management strategies along the four defined characteristics are expected to either
favorably or adversely affect academic performance in Public secondary schools in . Government policies/legal problems,
such as laws, rules, and policies, may, nonetheless, interfere and impact the character and effectiveness of learners'
scholastic performance in the individual Public secondary schools. Educational performance may be measured in terms of
past success, individual aptitude self- conceptions, role values, and erudition goals. A self-administered questionnaire was
used in the SWOT up to assess all variables.
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Figure 2. 1 Conceptual framework
3. RESEARCH METHODOLOGY
3.1 Research Design and Population

Kambo and Tromp (2016), Designs refer to the framework or plan employed to obtain solutions to the research problem at
hand. This study adopts both descriptive and correlational research designs to guide data collection and address challenges
encountered during the research process (Polit & Beck, 2015). The descriptive design was used to explore and interpret
participants' views, experiences, and perceptions (Omari, 2017). Additionally, the correlational approach helped assess the
relationship between strategic management practices and academic performance in public secondary schools, focusing on
Bugesera District, Rwanda.

3.2. Target population

According to Ogula (2015), individuals who provide relevant information for a study are referred to as populations. The
target participants included teachers, and headteachers. A total of 270 respondents was nvolved, comprising 45 headteachers,
225 current teachers from Bugesera District, Rwanda.
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3.3. Sample Size Determination

Since it is not feasible to involve the entire target population due to constraints such as availability and time, the study
focused on a selected subset of participants, commonly referred to as a sample (Kothari, 2020). The sampling design
outlined both the sample size and the techniques used for selecting participants. According to Denscombe (2018),
researchers must carefully choose participants to ensure that the collected data can be scientifically tested. In this study, the
sample size was determined using Yamane’s formula (Yamane, 1970). Based on a total population of 270 and a 95%
confidence level (where the margin of error, e, is 0.05), the calculated sample size is 161. The simplified Yamane formula

_ _ N . .
soe=0.05) n= TINeD where n is sampled size
270
n was n= m =161
Table 3.1 Population and size
Respondents Population  Percentages % Simple size
Head teachers 45 16.7 27
Teachers 225 83.3 134
TOTAL 270 100 161

Source: Researcher (2026)
3.4 Sampling Procedures

The researcher applyed simple random sampling to select participants from the sample, as this method assumes that every
individual has an equal chance of being chosen to participate in the study. Frankel and Wallen (2020) define a sampling
technique as a method used to select certain members of a population in such a way that they accurately represent the
characteristics of the entire group. Additionally, purposive sampling was used to deliberately select individuals who possess
particular knowledge or traits relevant to the study. This method enables the researcher to concentrate on a specific group
that is most likely to offer meaningful and relevant information.,

Table 3.2 Sampling Techniques for Respondents

Respondents Populations Percentages (%) Sampling techniques
Head teachers 45 16.7 Simple Random Sampling
Teachers 225 83.3 purposive sampling
TOTAL 270 100

Source: Researcher (2026)

This study managed purposive sampling was employed to select teachers based on their professional expertise and
experience in the education sector. On the other hand, headteachers was chosen through purposive sampling, as they play a
key role in matters related to students’ academic performance and the implementation of strategic management within
schools.

4. RESEARCH FINDINGS AND DISCUSSION

The study participants included teachers and head teachers. This section presents the characters of participants, categorized
by age, gender, years of professional experience, and educational qualifications.

Table 4. 1 Characteristics of participants

Respondents Frequency Percent Valid Percent Cumulative Percent
Teachers 134 83.2 83.2 83.2

Valid Head teachers 27 16.8 16.8 100.0
Total 161 100.0 100.0

Source: Primary Data, (2026)
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The target population comprised students, teachers, and head teachers, with a total of 270 respondents, including 45 head
teachers and 225 teachers. The sample size was determined using Yamane’s formula (Yamane, 1970). Specifically, the
sample consisted of 134 teachers and 27 head teachers.Table 4.1 presents the demographic distribution of respondents. The
table indicates that out of 161 respondents, 134 (83.2%) were teachers, while 27 (16.8%) were head teachers.

4.1.1 Gender of respondents

The purpose of this study was to explore the influence of gender by analysing how the respondents’ gender may affect the
research objectives. Consequently, Table 4.2 displays the distribution of respondents based on gender.

Table 4.2: Gender of the respondents (Teachers)

Respondents Frequency Percent Valid Percent Cumulative Percent
Male 51 38.1 38.1 38.1

Valid Female 83 61.9 61.9 100.0
Total 134 100.0 100.0

Source: Primary Data, (2026)

Table 4.2 presents the gender distribution of teacher respondents who participated in the study.The table shows that out of
134 teachers, 51 (38.1%) were male, while 83 (61.9%) were female. This indicates that female teachers constitute the
majority of the teaching staff in the surveyed schools.

Table 4. 3: Gender of participants (Head Teachers)

Respondents Frequency Percent Valid Percent Cumulative Percent
Male 12 444 444 444

Valid Female 15 55.6 55.6 100.0
Total 27 100.0 100.0

Source: Primary Data, (2026)

Table 4.3 presents the gender distribution of head teachers who participated in the study. The table shows that out of 27 head
teachers, 12 (44.4%) were male, while 15 (55.6%) were female. This indicates that female head teachers slightly
outnumbered their male counterparts in the sampled schools.

4.1.2 Age of participants

The researcher sought to determine the age range of respondents in order to relate it to their perceptions and the study’s
findings. The results are presented in Table 4.3. The figure titled “Age of Respondents” shows the distribution of
headteachers and teachers across six age categories: 21-26 years, 26-31 years, 32-35 years, 3640 years, 41-50 years, and
51 years and above.

Results indicated that teachers of 32—35 years (38 teachers) and 26-31 years (34 teachers) age groups are more than other
range. This suggests that most of the teaching staff are relatively young adults, possibly in the early to mid-stages of their
careers. This age distribution may reflect a dynamic and adaptable teaching workforce that can easily adopt new pedagogical
strategies and reforms in the education system.
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Figure 4.1: Age of Respondents

Age of Respondents

51YEARS AND ABOVE

41-50YEARS

36-40YEARS

32-35YEARS

26-31YEARS

21-26YEARS

m HEADTEACHERS m TEACHERS

Source: Primary Data, (2026)

Among headteachers, the largest representation is found in the 51 years and above (7 headteachers) and 36—40 years (7
headteachers) categories, followed by 6 in the 2631 years group. This pattern implies that leadership positions are generally
occupied by more experienced educators, though there is also a presence of younger headteachers, indicating a gradual
generational transition in school leadership.

The least represented groups are those aged 21-26 years, with only 2 headteachers and 12 teachers, showing that relatively
few respondents are in the very early stages of their teaching careers.

4.1.3 Marital status of the Respondents

The purpose of this study was to explore the influence of marital status by analysing how the respondents' marital status
may affect the research objectives. Table 4.4 presents the marriage status of respondents who participated in the study
assessing the influence of strategic management on academic performance in Public secondary schools in Rwanda. The
table shows that out of 161 respondents, 57 (35.4%) were single, 52 (32.3%) were married, 35 (21.7%) were divorced, and
17 (10.6%) fell under other categories (such as widowed or separated).

Table 4.4: Marital level

Respondents Frequency Percent Valid Percent Cumulative Percent
Single 57 354 354 354
Married 52 323 323 67.7
Valid Divorced 35 21.7 21.7 89.4
Others 17 10.6 10.6 100.0
Total 161 100.0 100.0

Source: Primary Data, (2026)
4.1.4 Working Experiences

The table shows that out of 161 respondents, 7 (4.3%) had 0-5 years of experience, 66 (41.0%) had 5-10 years, 56 (34.8%)
had 11-15 years, 24 (14.9%) had 16-20 years, and 8 (5.0%) had 21 years and above of working experience.
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Table 4.5: Working experience

Respondents Frequency Percent Valid Percent  Cumulative Percent
0-5Years 7 4.3 4.3 4.3
5-10 Years 66 41.0 41.0 45.3
11-15 Years 56 34.8 34.8 80.1
Valid
16-20Years 24 14.9 14.9 95.0
21 Years and above8 5.0 5.0 100.0
Total 161 100.0 100.0

Source: Primary Data, (2026)
4.1.5 Qualification level of participants

The figure illustrates the academic qualifications of respondents, categorized into teachers and headteachers. The data
reveals a clear distinction in the distribution of qualifications between the two groups. Among teachers, the most common
qualification is the Diploma (A1), with 51 respondents holding this level of education. This is followed by 41 teachers with
Bachelor’s degrees (A0) and 33 teachers with Master’s degrees. A small number, only 8 teachers, fall into the "Others"
category, and just 1 teacher holds an A' Level certificate (A2). This suggests that the majority of teachers possess at least a
diploma, indicating a generally well-qualified teaching workforce.

Figure 4.2: Qualification of respondent

Qualifications of respondents

A'LEVEL DIPLOMA(A1)  BACHELOR(AO) MASTERS OTHERS
CERTIFICATES(A2)

e=@==TEACHERS  ==@==HEADTEACHERS

Source: Primary Data, (2026)

In contrast, headteachers tend to have higher academic qualifications. The largest number, 15 headteachers, hold Bachelor’s
degrees, while 7 have attained Master’s degrees. Only 2 headteachers have diplomas, and 2 fall under the "Others" category.
Similar to teachers, only 1 headteacher holds an A' Level certificate. This pattern reflects a professional progression in
which individuals in leadership positions, such as headteachers, are more likely to have completed higher levels of
education.
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4.2 Presentation of the Findings

This study was guided by several specific objectives. These included evaluating the role of stakeholder participation in
improving academic performance, determining how resource allocation in school planning influences learners’
performance, and assessing the impact of leadership skills on the successful implementation of school strategic plans and,
ultimately, on academic performance.

4.2.1 Performance strategic analysis and the academic performance

The first objective of the study aimed to assess the influence of performance strategic analysis on the academic performance
in Public secondary schools in Rwanda. To gather relevant information, the researcher used both questionnaires and
interview guides targeting key teachers and head teachers. The questionnaire included several statements designed to capture
respondents’ perceptions of teachers on the influence of performance strategic analysis on the academic performance in
Public secondary schools in Rwanda. Table 4.5 summarizes the responses using a five-point Likert scale ranging from
Strongly Disagree (SD) to Strongly Agree (SA).

Table 4.6: Influence of Performance Strategic Analysis on Academic performance

SD D NS A SA
Statement N % N % N % N % N % Mean StD

The school conducts regular performance
reviews

SWOT analysis is part of our school
improvement process.

4 30 7 52 8 6.0 88 50.7 47 35.1 4.0970 0.94088

82 8 60 3 22 20 149 92 68.7 4.1866 .75760
Academic performance data are used to
guide strategic decisions.

Teachers are involved in performance
analysis activities.

1 07 3 22 13 9.7 70 522 47 351 4.2985 1.26865

7 52 12 90 1 0.7 39 29.1 75 56.0 42164 1.16569
Performance analysis informs our resource
allocation.

The school sets measurable academic goals
based on analysis.

16 119 2 15 5 37 6 45 105 78.4 4.35382 1.35670

67 6 45 6 45 25 187 88 65.7 43209 1.18004
Feedback from performance analysis is
shared with staff.

Performance analysis helps identify gaps |n
instruction.

Strategic planning is regularly updated based
on performance results.

4 30 10 75 17 127 89 66.4 14 10.4 3.7388 0.85777
17 127 3 22 5 37 51 381 58 43.3 3.9701 1.30896

22 1 07 3 22 50 373 77 575 44701 0.78223

Teacher evaluations contribute to strategic

. 13 9.7 12 9.0 17 127 23 172 69 515 3.9179 1.37129
planning.

Source: Primary Data, (2026)

The study revealed that schools conduct regular performance reviews, with 50.7% of respondents agreeing and 35.1%
strongly agreeing (Mean = 4.10, SD = 0.94). This indicates that most schools systematically monitor academic outcomes
and operational processes. Regular reviews enable administrators to track progress, identify underperforming areas, and
implement corrective actions to enhance academic achievement. A structured review process demonstrates a culture of
accountability, which is essential in strategic management to ensure goals align with teaching and learning activities.

Regarding SWOT analysis as part of school improvement, a combined 83.6% of respondents agreed or strongly agreed
(Mean = 4.19, SD = 0.76). This suggests that schools actively analyze their internal strengths and weaknesses and external
opportunities and threats to guide strategic decisions. The use of SWOT analysis enables schools to allocate resources
efficiently, focus on priority areas, and align instructional activities with improvement objectives, which can positively
impact student performance.
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4.2.2 Stakeholders Participations and Academic performance

The second objective of the study sought to assess the influence of stakeholder’s participations on academic performance
in Public secondary schools in Rwanda. To gather relevant information, the researcher used both questionnaires and
interview guides targeting key teachers and head teachers. The questionnaire included several statements designed to capture
respondents’ perceptions of teachers on the influence of the influence of stakeholders participations on academic
performance in Public secondary schools in Rwanda. Table 4.6 summarizes the responses using a five-point Likert scale
ranging from Strongly Disagree (SD) to Strongly Agree (SA)

Table 4.7: influence of stakeholders participations on academic performance

SD D NS A SA
Statement N % N % N % N % N % Mean SdD

Parents participate in school academic

2 15 7 52 7 52 46 343 72 53.7 4.3358 0.90897
activities.

School committees include teacher and1

. 3 97 5 37 4 30 30 224 82 612 4.2164 1.27652
parent representatives.

Stakeholder meetings address academic

nerformance issues 10 75 5 37 4 30 31 231 84 627 4.2985 1.8277

Students are encouraged to share academic 4

. . 30 13 97 2 15 23 172 92 68.7 4.3881 1.10304
improvement ideas.

Collaboration between school and parents5

. 3.7 17 127 19 142 54 40.3 39 29.1 3.7836 1.11289
improves performance.

The school consults parents on academic

. 6 45 11 82 4 30 82 612 31 23.1 3.9030 0.99525
policies.

NGOs and external partners are involved in 5

. . . 37 4 30 7 52 53 396 65 485 4.2612 0.96502
improving academics.

Students’ academic issues are discussed 1

. 9 142 6 45 1 07 21 157 87 64.0 4.1269 1.45314
with parents.

Parents attend student performance review

. 3 22 6 45 9 6.7 52 388 64 47.8 4.2537 0.93138
meetings.

Teachers regularly engage parents in

. 9 6.7 18 134 8 6.0 48 358 51 38.1 3.8507 1.25361
academic matters.

Source: Primary Data, (2026)

The study revealed that parents actively participate in school academic activities, with 53.7% of respondents strongly
agreeing and 34.3% agreeing (Mean = 4.34, SD = 0.91). This indicates a high level of parental involvement in academic
programs, which can positively impact student performance. Active parental engagement fosters accountability, motivation,
and support for learners, which has been shown to enhance academic outcomes.

The inclusion of teacher and parent representatives in school committees was confirmed by 61.2% of respondents strongly
agreeing and 22.4% agreeing (Mean = 4.22, SD = 1.28). This suggests that schools adopt participatory governance structures
that involve key stakeholders in decision-making. Such inclusive approaches ensure that decisions regarding academic
policies and strategies reflect diverse perspectives, thereby improving their effectiveness.

Respondents also highlighted that stakeholder meetings address academic performance issues, with 62.7% strongly agreeing
and 23.1% agreeing (Mean = 4.30, SD = 1.83). This demonstrates that schools organize forums where parents, teachers,
and other stakeholders collaboratively discuss student progress, identify challenges, and propose improvement strategies.
These meetings promote shared responsibility for academic success and reinforce the partnership between school and
community.

Page | 58
Research Publish Journals



https://www.researchpublish.com/
http://www.researchpublish.com/

ISSN 2348-3156 (Print)
International Journal of Social Science and Humanities Research 1SSN 2348-3164 (online)
Vol. 14, Issue 3, pp: (46-66), Month: July - September 2026, Available at: www.researchpublish.com

4.2.3 Resources allocation in school planning and academic performance

The researcher employed both questionnaires and interview guides directed at teachers and Head teachers. The
questionnaire included various statements designed to gauge respondents’ perceptions teachers on relationship between
resources allocation in school planning and academic performance. The study revealed that school budgets partially support
academic priorities, with 32.8% of respondents agreeing and 25.5% strongly agreeing (Mean = 3.44, SD = 1.35). This
indicates that while budgetary allocations consider academic needs, there may be competing priorities that limit full support.
Ensuring alignment between budgets and academic priorities is essential for effective strategic management and improved
student performance.

The study also found that classrooms are well-equipped with learning resources, with 47.0% agreeing and 44.0% strongly
agreeing (Mean = 4.27, SD = 0.88). Well-resourced classrooms provide an environment conducive to learning, enabling
teachers to deliver lessons effectively and students to engage actively in learning activities.

ICT tools are accessible to support teaching, with 62.7% strongly agreeing and 24.6% agreeing (Mean = 4.38, SD = 1.01).
This indicates that schools are integrating technology into teaching, which enhances instructional delivery, supports
research, and prepares students for a digital learning environment.

Regarding textbooks availability, 53.7% strongly agreed that teachers have access to enough textbooks, while 15.7% agreed
(Mean =3.91, SD = 1.40). Adequate textbooks ensure that both teachers and students can follow the curriculum effectively
and support independent study, directly influencing academic outcomes.

Table 4.8: Resources allocation in school planning and academic performance

SD D NS A SA
Statement N % N % N % N % N % Mean StD

The school budget supports academic priorities. 18 13.4 17 12.7 21 15.7 44 32.8 34 25.5 3.4403 1.35175

Teaching materials are adequately funded. 3 22 13 97 12 90 21 157 85 63.4 4.28361.11458
Classrooms are well equipped with leamning, o, 5,5 5 37 63 470 59 440 426870.87715
resources.

ICT tools are accessible to support teaching. 3 22 10 75 4 3.0 33 246 84 62.7 4.3806 1.00869
Teachers have access to enough textbooks. 10 75 23 172 8 6.0 21 157 72 53.7 39104 1.40066
;ebsjoe‘ége allocation reflects the needs of all,, 144 6 45 5 37 56 418 53 3.6 3.95521.24976

Teachers provide input in planning on school8
resources.

The school invests in capacity building for staff. 8 6.0 7 52 9 6.7 93 69.4 17 12.7 3.77610.94703

Library resources are sufficient for academic
research.

Resource allocation decisions are transparent. 4 30 11 82 3 22 48 358 68 50.7 4.23131.03991

6.0 12 90 2 15 78 582 33 24.6 4.2537 4.54499

2 15 6 45 11 82 48 358 67 50.0 4.28360.90622

Source: Primary Data, (2026)

Resource allocation reflects the needs of all subjects, with 41.8% agreeing and 39.6% strongly agreeing (Mean = 3.96, SD
=1.25). This suggests an attempt to ensure equitable support across disciplines, reducing disparities and promoting balanced
academic performance.

Teachers provide input in planning on school resources, with 58.2% agreeing and 24.6% strongly agreeing (Mean = 4.25,
SD = 4.54). Teacher participation ensures that resource allocation decisions consider classroom realities and instructional
needs, improving the effectiveness of resource use.
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4.2.4 Leadership skills in school strategic implementation and academic performance
To achieve this, the researcher employed both questionnaires and interview guides directed at teachers and Head teachers.

Table 4.9: Leadership skills in school strategic implementation and academic performance

SA A NS D SD
Statement N % N % N %9 N % N % Mean StD

School leadership clearly communicates strategic7
goals.

Leaders effectively mobilize resources for academics.3 2.2 6 45 22 16.4 52 38.8 51 38.1 4.0597 0.96371

52 13 97 11 82 78 58.2 25 18.7 3.7537 1.03645

School leaders provide academic guidance to3

22 11 82 4 30 36 269 80 59.7 4.33581.02557
teachers.

School leaders are skilled in implementing stra'[egic9
plans.

There is strong instructional leadership inthe school. 13 9.7 6 45 1 0.7 52 38.8 62 46.3 4.0746 1.23621
52 20 149 85 63.4 4.22391.20551

6.7 12 90 3 22 51 381 59 44.0 4.03731.19778

~

Leadership monitors classroom teaching and learning.4 3.0 18 13.0

©

School leaders inspire academic excellence. 6 45 25 187 6.7 38 284 56 41.8 3.84331.27353

Head teachers regularly engage with staff on
performance matters.

Leadership encourages collaborationamong staff. 4 3.0 9 6.7 9 6.7 78 582 34 254 3.96270.92912

15 112 14 104 14 104 43 32.1 48 35.8 3.70901.34793

Leadership supports innovation in teaching strategies.3 2.2 16 11.9 3 22 84 62.7 28 20.9 3.8806 0.95023

Source: Primary Data, (2026)

The questionnaire included various statements designed to gauge respondents’ perceptions teachers on influence of
leadership skills in school strategic implementation on academic performance The study found that school leadership clearly
communicates strategic goals, with 58.2% agreeing and 18.7% strongly agreeing (Mean = 3.75, SD = 1.04). This indicates
that most school leaders ensure staff understand the school’s objectives, which is critical for aligning teaching practices
with strategic priorities and enhancing academic performance.

Regarding leaders’ effectiveness in mobilizing resources for academics, 38.8% agreed and 38.1% strongly agreed (Mean =
4.06, SD = 0.96). This highlights the role of leadership in securing the necessary financial, material, and human resources
to support teaching and learning activities, which directly impacts students’ outcomes.

School leaders providing academic guidance to teachers received the highest agreement, with 59.7% strongly agreeing and
26.9% agreeing (Mean = 4.34, SD = 1.03). This suggests that instructional guidance from leaders, such as mentoring,
supervision, and professional support, is central to improving teacher effectiveness and student achievement.

The study also revealed that leaders are skilled in implementing strategic plans, with 44.0% strongly agreeing and 38.1%
agreeing (Mean = 4.04, SD = 1.20). Effective strategic plan implementation ensures that school objectives are translated
into actionable steps, supporting systematic improvements in academic performance.

4.2.5 Correlation of variables (Independents and dependent)

Researcher wanted to assess the correlations between Strategic management practices Academic performance. The findings
are summarised in the Table 4.14 highlights that leadership skills have a significant and positive influence on academic
performance in Rwanda’s public secondary schools. Strengthening leadership competencies among school administrators
is therefore essential for effective school management, strategic implementation, and the achievement of sustained academic
excellence.
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Table 4.9: strategic management practices and academic performance

Statements Strategic managements practice Academic performance
Strategic managements practice Pearson Correlation 1 941"

Sig. (2-tailed) .000

N 134 134
Academic performance Pearson Correlation .941" 1

Sig. (2-tailed) .000

N 134 134

**_ Correlation is significant at the 0.01 level (2-tailed).
Source: Primary Data, (2026)

The results in Table 4.14 show an extremely strong and statistically significant positive correlation between strategic
management practices and academic performance in Public secondary schools in Rwanda. Pearson Correlation coefficient
(r = 0.941) indicates an almost perfect positive relationship, suggesting that schools that effectively implement strategic
management practices achieve significantly higher academic outcomes. The p-value (Sig. = 0.000), which is below 0.01,
confirms that this correlation is statistically significant at the 1% level, indicating the results are highly reliable and not due
to chance. Schools that systematically plan, implement, and monitor their strategies are better able to align their resources,
staff efforts, and student activities toward achieving measurable learning outcomes.

Furthermore, effective strategic management fosters a culture of accountability, continuous improvement, and evidence-
based decision-making. For instance, head teachers who integrate regular performance evaluations, stakeholder feedback,
and resource planning into their school management can identify challenges early and implement timely interventions. This
proactive approach ensures that teaching and learning processes are optimized, teacher motivation is enhanced, and students
remain focused and supported throughout their academic journey.

In conclusion, Table 4.14 highlights that strategic managements have a highly significant and positive influence on
academic performance in Rwandan schools. The strength of this relationship underscores the critical role of
institutionalizing strategic management as a central component of school leadership to achieve sustained academic
excellence and holistic student development.

Table 4.10: Regression analysis Model Summary

Model R R Square Adjusted R Square Std. Error of the Estimate Durbin-Watson

1 9412 . .885 45148 399

a. Predictors: Strategic management practices

b. Dependent Variable: Academic performance

Source: Primary Data, (2026)

The R value of 0.941 proves a appropriate strong positive relationship between the independent variable—strategic
management practices—and the dependent variable, academic performance.This suggests that strategic management
practices are closely associated with improvements in students” academic outcomes. The R Square value (0.885) shows
that approximately 88.5% . This is a very high proportion, indicating that these practices are major determinants of students’
academic success in the schools studied. The Adjusted R Square accounts for the number of predictors in the model and
slightly adjusts the explained variance to 0.885, confirming that the model is robust and reliable for relating all variable.The
regression results confirm that strategic management practices have a strong and significant predictive effect on
performance academically in Rwanda’s public secondary schools. This highlights the importance of adopting systematic
planning, effective leadership, stakeholder engagement, and resource management as critical components for improving
student learning outcomes.
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5. CONCLUSION AND RECOMMANDATIONS
5.1 Conclusion

The research focused on four major objectives: performance strategic analysis, stakeholders’ participation, resource
allocation in school planning, and leadership skills in school strategic implementation. The findings from questionnaires
and interviews with teachers and head teachers revealed that strategic management practices play a crucial role in shaping
students’ academic success and the overall effectiveness of schools.

The results demonstrated that performance strategic analysis significantly influences academic performance in public
secondary schools. Schools that regularly conduct performance reviews, apply SWOT analysis, and use academic data to
guide strategic decisions tend to achieve higher learning outcomes. Continuous performance monitoring allows schools to
identify gaps in instruction, adjust strategies, and allocate resources more effectively. The study further revealed that
involving teachers in the process of performance evaluation fosters a sense of ownership and accountability, leading to
improved teaching practices and better student performance.

The study also established that stakeholders’ participation greatly contributes to academic improvement. Parental
involvement, participation of teacher and student representatives, and engagement with NGOs and external partners were
all found to have a positive influence on student achievement. Schools that involve parents and other stakeholders in
planning, meetings, and performance reviews create a collaborative environment that promotes accountability and shared
responsibility. However, while most schools engage stakeholders effectively, the study found some inconsistencies in the
depth and frequency of collaboration, suggesting a need to strengthen parent-school partnerships and communication
frameworks to further enhance academic outcomes.

5.2 Recommendations

The Ministry of Education should strengthen policy frameworks that promote strategic management practices in schools.
This includes formulating clear guidelines for performance analysis, stakeholder participation, and leadership development
across all public secondary schools. MINEDUC should also establish a monitoring and evaluation system to ensure that
school performance reviews and strategic planning are regularly conducted and linked to national education goals.
Furthermore, the Ministry should allocate sufficient financial resources to support data-driven decision-making and the
implementation of improvement plans at the school level. Lastly, MINEDUC should encourage schools to adopt innovative
management tools and technologies that support performance tracking and evidence-based leadership.

The Rwanda Basic Education Board should design and implement professional training programs for teachers and head
teachers focusing on strategic management, leadership, and resource planning. REB should ensure that schools are
adequately equipped with ICT tools and instructional materials to support data-driven management and teaching
effectiveness. It should also strengthen the supervision and mentorship programs for schools to ensure that strategic plans
are implemented effectively. Furthermore, REB should facilitate partnerships between schools and other educational
organizations to promote knowledge sharing and best practices in strategic management. Lastly, REB should promote the
integration of strategic management concepts into teacher training curricula to ensure that all educators understand the value
of systematic planning and performance evaluation.

District education authorities should play an active role in supporting schools to develop and implement strategic
management plans. They should ensure that schools regularly conduct performance reviews and use the findings to improve
academic results. District offices should also organize regular workshops and forums where schools can share experiences
and strategies that have contributed to improved performance. In addition, they should work closely with schools to
strengthen stakeholder engagement, particularly with parents and community leaders, to ensure their active participation in
education. District education officers should also ensure transparency and accountability in resource allocation and provide
technical guidance to schools in budgeting and planning. Lastly, districts should support leadership development programs
aimed at equipping head teachers with advanced skills in instructional and strategic leadership.

Head teachers should ensure that their schools establish and maintain effective strategic management practices focused on
continuous performance improvement. They should promote regular performance analysis through data collection, review
meetings, and collaborative decision-making involving teachers and other stakeholders. Head teachers must foster a
participatory culture that includes teachers, parents, and students in planning and evaluation processes. They should also
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ensure that resource allocation aligns with academic priorities and that funds are used transparently and efficiently.
Additionally, head teachers should demonstrate strong instructional leadership by mentoring teachers, monitoring classroom
practices, and encouraging innovative teaching strategies. Finally, they should promote collaboration among staff and
maintain open communication channels to ensure that strategic goals are well understood and implemented.
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